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Abstract 

One of the most significant current discussions in learning and teaching 

communicative methods, especially in informal and communicative language, is the 

teaching and learning of American slang. There is not any study about the 

relationship between Kolb’s Learning Model and Learning American slang among 

Iranian EFL students. In this study sixty three EFL students were selected. The 63 

participants took the Kolb’s (2006) Learning Style Inventory questionnaire, and then 

the Slang Test. The test and the questionnaire answered by the participants were 

scored. Then the data were analyzed using the descriptive statistics, correlation, 

regression and t-test. The outcomes of the study indicated that the Abstract 

Conceptualization (AC)/ being theorist, followed by the Active Experimentation 

(AE)/ being active, are the most dominant teaching and learning styles among the 

students. The outcomes of the correlation illustrated a significant and high positive 

correlation between the Kolb’s (2005) teaching and learning model and teaching and 

learning slang. The study demonstrated the highest correlation between the 

experiential teaching and learning style (Concrete Experience (CE)/ being 

pragmatic) and the teaching and learning slang. The findings of this study may be 

useful for all persons who are concerned with language teaching and learning.  
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Introduction  

Learning any language involving English causes many problems for 

learners as well as teachers. Communicative competence demands that 

language involves several dimensions, i.e. grammatical, discourse, and 

pragmatic methods. In fact, language learning at any level and any 

skill depends on an interaction among these four components or 

competences. 

Online Merriam-Webster dictionary (2017) defines slang as words 

that are not considered part of the standard vocabulary of a language 

and that are used very informally in speech especially by a particular 

group of people. McGavigan (2009) declares that learning at least 

3000 words are necessary for learning slangatic language. American 

slang may play a crucial role in learning and teaching informal and 

communicative language since producing natural language demands 

utilizing due American slang, informal and colligative American 

expressions (McCarthy et al., 2010).  

Kolb (1984), according to David and Levin's previous efforts, 

offers a complete theory that is the basis for an approach to education 

and learning as a perpetual process that lies in the intellectual 

principles of social and cognitive psychology and philosophy (Zuber- 

Skerritt 1992a, 98). Kolb’s (2006) model considers four different 

stages of learning which are convertible to the next stage. In fact, in 

any stage a particular dimension will be clarified, for instance, in the 

concrete experience stage the whatness of the experience, in the 

reflective observation the meaning, in the abstract conceptualization 

and in the active experimentation the howness. It is worth mentioning 

that any learning starts with the concrete experience in order to result 

into the active experimentation which in its turn leads to another 

concrete experience. Meanwhile, a successful learning experience 

demands going through the four stages; however, there are preferences 

among individuals in following any two types learning styles—

concrete experience vs. abstract conceptualization or reflective 

observation vs. active experimentation (Kolb, 2006). One can use the 

Kolb method as a description of the learning process (Henry, 1989), 

but he strongly emphasizes its reflection and experience-based 
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learning. The importance of reflection by Boreham (1987, 89), also 

takes into account the importance of reflection, and points out that the 

expression Learning from experience means learning from reflection 

of experience. Boud (1985) has a slogan in his book title: "Reflection: 

turning experience into learning." Students may continue to make 

mistakes without reflection in the experience. The Kolb Multistage 

Model Principle is a simple explanation of the learning process that 

explains how the experience is used through reflection in the active 

experiment and the selection of new experiences. According to Coulb, 

these are several steps: concrete experience (CE), reflective 

observation (RO), abstract conceptualization (AC) and active 

experimentation (AE) (McKenna et al., 2017). 

The process steps should be arranged to provide feedback, which is 

the basis for the new activity and the evaluation of its results. The 

learners should be in this cycle several times, so it might be better to 

think about that spiral cycle. The college considers the research 

process to be a helix of practice and research, which includes four 

main points: "program, action, observation and reflection" (Zuber-

Skerritt, 1992b, 11). Race (1993) examines the steps, demands, 

performances, feedback, and digestion that a researcher uses in 

learning groups of students and geography staff (Healey, 1998). 

Research Question 

Is there any relationship between Kolb’s Learning Model and 

Learning American slang for teaching and learning by Iranian EFL 

students? 

Review of Literature 

American slang: Theoretical Definitions 

Macmillan English dictionary views American slang as an informal 

nonstandard vocabulary composed typically of coinages, arbitrarily 

changed words, and extravagant, forced, or facetious figures of 

speech. These words that are not considered part of the standard 

vocabulary of a language and that are used very informally in speech 

... (Rundell & Fox, 2007). Meanwhile, American slang learning 
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demands a pre-requisite 3000 vocabulary size (McGavigan, 2009) 

which indicates to the complicated nature of American slang learning.  

Hence, an American slang is a multi-word expression which has a 

fixed order with a non-literary meaning and that has to be learned in 

association with cultural, pragmatic and sociological use (Saberian & 

Fotovatnia, 2011).  

Hence, American slang learning, according to Rodriguez and 

Winnberg (2013), demands a cultural knowledge. Nippold and Taylor 

(2002), in a similar vein, consider the cultural knowledge as the pre-

requisite for American slang learning which gets started in childhood 

and is improving during the life of any speaker.  

Learning Styles: Theoretical Definitions 

Learning styles depict approaches and directions in learning which 

di  erentiate learners in their pre erences  or learning. In this regard, 

  nes (2004) considers learning style as the approach which is 

followed by an individual in tackling the learning task in processing, 

retaining and analyzing the incoming information or language input. 

Hence, learning styles refer to the relatively permanent direction in 

utilization and response to the particular language input that the 

language learners are exposed to the educational contexts. (Nielsen & 

Kreiner, 2017). 

English language teaching and strategies to promote slang 

knowledge and communication Most studies conducted in the field of 

lexis indicate that vocabulary should be included in the language 

training center because the language contains grammatical lexical, not 

lexicalized grammar. Lewis (1993) indicated that the lexical method is 

a change in language teaching from grammar to vocabulary training; 

as language does not include none grammatical or traditional 

vocabularies, but often fragments made of several words (Lewis, 

1997). These patches include slang collocations, fixed and semi-fixed 

terms. These patches are "formulaic language". 

Approaches and Methods to Learning Styles 

Understanding learning styles can help to use appropriate teaching 

methods (Vizeshfar & Torabizadeh, 2018). 
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Learning styles are very important factors that affect students' 

learning processes. Students use different styles according to their 

personal differences. The recognition of teaching and learning styles 

according to that recognition can help teachers use fruitful methods of 

teaching. Teachers should consider the students' personal differences 

and the students’ educational needs (Vizesh ar & Torabizadeh, 2018). 

Many students endeavor to choose effective styles in studying and 

suitable learning strategies. Many studies have been done to 

adaptation of teaching styles with learning styles (Vasileva-

Stojanovska, Malinovski, Vasileva, Jovevski, & Trajkovik, 2015). 

There are different approaches for dealing with learning styles, i.e. 

the Dunn and Dunn learning model, the Myers-Briggs type indicator 

(MBTI), Felder-Silverman learning model, the modularity theory, and 

Kolb’s learning model.  

Learning style depends on a person's learning preferences in 

perceiving, organizing, and processing information and then learning 

experiences (Vizeshfar & Torabizadeh, 2018). Students use different 

learning styles because of their personal differences. There are many 

different methods for people's learning. Kolb's learning style is one of 

the most prominent. Kolb claims that learning happens through a 

change in experience (Kolb & Kolb, 2005). 

The Kolb’s Learning Style Model 

Kolb's model is an empirical learning model. Learning includes a 

series of human activities, involving sensation, reflex, thinking and 

doing. According to this model, the main learning abilities are 

concrete experience, reflective observation, abstract conceptualization, 

and active experimentation. Learners based on their personal 

differences preference using one of these four styles. 

Kolb's Theory of Learning Model, according to Kolb (2005), have 

composed of a continuum from concrete experience to active 

experimentation (concrete experience, reflective observation, abstract 

conceptualization, and active experimentation). The following 

explanes different type of this continuum 
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Concrete Experience (CE) 

Concrete Experience (CE), according to Chapman (2006, p. 14), refers 

to being an important part of judgments is emotional. In fact, 

individuals are deprived of people and are people-oriented. They do 

not like the theory. They learn from specific cases and examples. They 

learn more from discussions with peers and feedback (Chapman, 

2006, p. 17).  

Reflective Observation (RO) 

Reflective observation, is related to learning with an impartial, 

reflective and tentative approach (Chapman, 2006, p. 17). The RO 

individuals rely on their own and/or others experience (Chapman, 

2006, p. 17), for example, they prefer lecture format learning. 

Abstract Conceptualization (AC) 

AC individuals, on the other hand, prefer a conceptual, analytical, 

rational evaluation and logical thinking approach to learning 

(Chapman, 2006, p. 17). The AC individuals pay attention to things no 

people. They learn from authority-based learning cases (Chapman, 

2006, p. 17).  

Active Experimentation (AE) 

Active Experimentation demonstrates that an active is learned with 

experimentation (Chapman, 2006, p. 17). The AE individuals learn 

best with engaging in homework, projects, and small group discussion 

(Kolb, 2005, p. 17). Hence the AE individuals don’t  eel convenient 

with lectures.  

The details o  Kolb’s learning styles model were illustrated above. 

Furthermore, the significance of learning American slang was 

discussed, too. Considering the aforementioned viewpoints, the 

researcher, particularly, is attempting to explain if there is a 

relationship between Kolb’s Learning Model and Learning American 

slang among Iranian EFL students. The next section the research 

questions as well as research hypotheses are demonstrated, and the 

purposes of the study and the statement of the problem are clarified. 

So far, some researchers have investigated few studies about 

American slang and American slang expressions and since they have 
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not studied about the relationship between Kolb’s Learning Model and 

Learning American slang among Iranian EFL students we tried to do 

this. So, the researcher wanted to recognize whether there was any 

relation between Kolb’s Learning Model and Learning American 

slang among Iranian EFL students.  

Methodology 

Participants 

The participants in this study were 63 EFL BA students in University 

of Tehran who were selected out of 70 from two classes (they were 

selected with simple random sampling). The participants were from 

the both genders—27 males and 36 females with the age between 18 

and 25, with Persian native language, and with English as their foreign 

language. In selecting participants, random sampling procedure was 

utilized. In fact, two classes were selected randomly and the 

participants took the Solutions Placement Test: Elementary to 

Intermediate which was developed by Edwards (2007), out of them, 

the participants with scores one standard deviation below and above 

the mean score were included. Meanwhile, 43% of the participants 

were males and 57% females.  

Design of the Study 

In a nutshell, the study was a correlational one in which the variables 

were investigated in order to determine that if these variables were 

correlated or not. Accordingly, the study was not going to determine 

whether a variable was the cause (independent variable) of other 

variables (dependent variables). It meant that the correlational studies 

investigate occurs among natural variables, while it creates a change 

in researcher's empirical studies in order to determine the cause of the 

independent variable(s) in the dependent variable(s). In this study, the 

correlation between learning styles and American slang learning were 

investigated. Hence, the difference between correlational and 

experimental designs should be recognized since only empirically 

controlled designs can well make conclusions about the cause and 

effect. 
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Instruments 

Data Collection Procedures 

The instruments for collecting data were two tests and one 

questionnaire: Elementary to Intermediate which was developed by 

Edwards (2007), Kolb’s (2006) Learning Style Inventory 

questionnaire, and an American Slang Test (version 2006).  

The Solutions Placement Test: Elementary to Intermediate which 

was developed by Edwards (2007) composed of two parts of grammar 

and vocabulary (50 items), and reading (one passage and 5 items). 

Kolb’s (2006) Learning Style Inventory questionnaire composed o  80 

items among which the students needed to choose the ones appropriate 

 or them. The items o  the Kolb’s (2006) Learning Style Inventory 

questionnaire were to recognize different learning models of activist, 

reflector, theorist and pragmatist. The American Slang Test (version 

2006) composed of 15 multiple-choice items. Table 1 shows the 

characteristics of each test or questionnaire.  
 

Table 1. Characteristics of the Instrumentations 

Test/Questionnaire 
Number 
of Items 

Characteristics Scoring Procedures 

Solutions Placement 
Test: Elementary to 
Intermediate 

55 
Multiple-choice 

items 

Based on the key answer 
for each item there is 
only one correct choice; 

Kolb’s (2006) Learning 
Style Inventory 
questionnaire 

80 

Simple 
statements out of 

the which the 
subjects select 

Select the desired 
statements; no-correct 
answer; four sets of 
questions for a four-way 
classification; 

The American Slang 
Test (version 2006) 

15 
Multiple-choice 

items 

Based on the key answer 
for each item there is 
only one correct choice; 

The randomized participants (63 out of 70) were divided into two 

groups-32 and 31- (both group almost with the same features in sex, 

age and level of education) and this group did not receive any 

instruction about teaching, learning and using of American slang,. 

Since the Solutions Placement Test: Elementary to Intermediate 

(SPT) and The American Slang Test (IT) (version 2006) the standard 

and international tests , they enjoy from the appropriate validity—all 

of them cover the domain which is interested in the study, have face 

validity, content validity and construct validity. In terms of reliability, 
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Solutions Placement Test: Elementary to Intermediate (SPT) and The 

American Slang Test (IT) (version 2006) were administered to the 

EFL students in University of Tehran and the results according to the 

tables showed the acceptable reliability level (Hadley, 1993). 

Data Analysis Procedures 

In analyzing the data Spearman’s rank order correlation (Rho) statistic 

were utilized to investigate the relationship between two variables 

(between learning styles and American slang learning to investigate 

the relation among the three variables, i.e. learning styles and 

American slang learning. Spearman’s rank order correlation (Rho) 

refers to a statistic which calculated the association between two 

variables—at least one of them is non-parametric (the data that is 

nominal or ordinal which does not rely on numbers, but on ranking 

which in this case, learning style is non-parametric). Multiple 

regression, on the other hand, was utilized to measure the association 

among several variables—at least three.  

Results 

Descriptive Statistics 

The  irst variable investigated was the Kolb’s learning styles among 

the participants. Table 2 shows the descriptive statistics in the 

dominant learning models among the participants which used the 

Kolb’s (1995) model. It was worth mentioning that sum o  each style 

was also computed as the table shows.  
 

Table 2. Kolb’s Learning Styles among the Participants: Descriptive Statistics 

 N Minimum Maximum Mean Std. Deviation 

CE 63 6.00 16.00 10.9524 2.58674 

RO 63 3.00 15.00 8.9841 2.76786 

AE 63 10.00 18.00 13.6032 2.09099 

AC 63 12.00 19.00 16.0000 1.89226 

Styles 63 34.00 66.00 49.5397 8.58135 

The participants of the study were 63 EFL students whose 

dominant styles and sum of the studies were presented in the table. 

The  our styles demonstrated by the Kolb’s Learning Styles are the 

four ones of Concrete Experience (CE), Reflective Observation (RO), 

Active Experimentation (AE), and Abstract Conceptualization (AC).  
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The participants with the Concrete Experience (CE) learning style 

showed the minimum of 6 and maximum of 16 with the mean about 

11 and standard deviation of 2.5 among Iranian EFL students. 

Likewise, the Reflective Observation (RO) revealed the minimum of 3 

and maximum of 15 with the mean about 9 and standard deviation of 

about 2 among Iranian EFL students. Moreover, the Active 

Experimentation (AE) illustrated the minimum of 10 and maximum of 

18 with the mean about 13.5 and standard deviation of about 2 among 

Iranian EFL students. Finally, the Abstract Conceptualization (AC) 

demonstrated the minimum of 12 and maximum of 19 with the mean 

16 and standard deviation of about 2 among Iranian EFL students. 

In a further step, the sum of the four learning styles were computed 

to produce a more extensive image of performance of the participants 

in the study. As the table shows, the participants had the minimum of 

34 and the maximum of 66 with the mean of 49.5 and the standard 

deviation about 9. Figure 1 shows the participants’ per ormance in 

terms of their learning styles, pictorially.  
 

 
Fig. 1. Kolb’s Learning Styles among the Participants 

 

Association between the Variables 

In this section, the correlation between the variables, i.e. between 

different kinds of styles as well as between each learning style and 

slang performance of the participants were investigated.  

0 10 20 30 40 50 60 70 

N 

Minimum 

Maximum 

Mean 

Std. Deviation 

Learning Styles 

Styles AC AE RO CE 
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Table 3. Coefficient Statistics: Multiple Regression 

Model 
Unstandardized 

Coefficients 
Standardized 
Coefficients T Sig. 

B Std. Error Beta 

1 

(Constant) -3.214 2.075  -1.549 .127 
gender -.049 .454 -.007 -.107 .915 

AC .095 .249 .055 .379 .706 
AE .079 .308 .051 .256 .799 
RO .091 .180 .077 .504 .616 
CE .884 .245 .705 3.604 .001 

a. Dependent Variable: slang 

Considering table 3 shows a significant regression among the 

variables, total learning style and the  our types o  Kolb’s learning 

style with the slang. The average (b=0.884) is significant (p=0.01), 

and the coefficient is positive for slang learning. Concrete Experience 

shows the greater level of slang learning or performance. About the 

effect of gender, each type of learning model (Active Experimentation 

(AE) Learning style, Reflective Observation (RO) learning style and 

abstract Conceptualization (AC)) and the total learning style are non-

significant (p-value is much higher than the cut score) and their 

coefficient is negative. 

The Total Learning Style and Each Type of Kolb’s Learning Style 

Table 4 demonstrates the relationship between each type of learning 

style with the others as well as with learning style in general. The 

results of the two-tailed test at the level of 0.01 illustrates a significant 

positive correlation between each type of Kolb Leaning Style (KLS) 

and the total learning style.  
 

Table 4. Associations between the Kolb’s Learning Styles 

 Style CE RO AE AC 

Style 
Correlation Coefficient 1.000 .952

**
 .910

**
 .912

**
 .861

**
 

Sig. (2-tailed) . .000 .000 .000 .000 
N 63 63 63 63 63 

CE 
Correlation Coefficient .952

**
 1.000 .917

**
 .822

**
 .719

**
 

Sig. (2-tailed) .000 . .000 .000 .000 
N 63 63 63 63 63 

RO 
Correlation Coefficient .910

**
 .917

**
 1.000 .735

**
 .631

**
 

Sig. (2-tailed) .000 .000 . .000 .000 
N 63 63 63 63 63 

AE 
Correlation Coefficient .912

**
 .822

**
 .735

**
 1.000 .896

**
 

Sig. (2-tailed) .000 .000 .000 . .000 
N 63 63 63 63 63 

AC 
Correlation Coefficient .861

**
 .719

**
 .631

**
 .896

**
 1.000 

Sig. (2-tailed) .000 .000 .000 .000 . 
N 63 63 63 63 63 
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Generally, all the four kinds of Kolb Learning Styles revealed to 

correlate significantly and strongly with the general learning styles; 

however, the greatest correlation was found to be by the Concrete 

Experience (CE).  

 
Fig. 2. Total Learning Style and the Four Types of Kolb’s Learning Styles 

The scatter graph of each four learning style in relation to the total 

learning style is presented in order to clarify the issue (Figure 2). 

Learning Style and Slang 

The total learning model and its types also were tested in relation to 

the slang learning among the participants. Table 5 illustrates the 

results of the correlation. 
 

Table 5. Associations between Slang & the Kolb’s Learning Style 

 slang Style CE RO AE AC 

Spearman's rho slang 

Correlation 

Coefficient 
1.000 .854

**
 .868

**
 .804

**
 .732

**
 .645

**
 

Sig. (2-tailed) . .000 .000 .000 .000 .000 

N 63 63 63 63 63 63 
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The table indicates that slang learning is positively and 

significantly correlated with the total learning style and also with the 

 our types o  the Kolb’s learning styles considering the results o  the 

two-tailed test which is 0.000 for all of them. The correlation between 

slang learning and total style is 0.854 and the correlation value 

between the slang learning and the four types of learning styles, i.e. 

Concrete Experience (CE), Reflective Observation (RO), Active 

Experimentation (AE), and Abstract Conceptualization (AC) are 

respective, 0.868, 0.804, 0.732, and 0.645. Figure 3 shows the 

correlation between slang and learning styles. The Concrete 

Experience (CE) shows the highest correlation and the Abstract 

Conceptualization (AC) shows the lowest correlation.  
 

 

Fig. 3. Relationship between the Four Types of Kolb’s Learning Styles and Slang Learning 
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Normality exploration test was applied which indicated to the 

normality distribution due to the p-value which is lower than the cut 

score of 0.05 and the t-test statistic was used since its pre-requisite 

condition is realized. Table 6 illustrates the results of the Chi-square 

test.  
 

Table 6. Chi-square Test: T-test for Equality of Means 

 

Levene’s 
Test for 

Equality of 
Variances 

t-test for Equality of Means 

F Sig. t df 

S
ig

. 
(2

-
ta

il
ed

) 

M
ea

n
 

D
if

fe
re

n
c
e
 

S
td

. 
E

rr
o

r 
D

if
fe

re
n

c
e
 

95% Confidence 
Interval of the 

Difference 

Lower Upper 

slang 

Equal 
variances 
assumed 

.078 .782 -.499 61 .619 -.41684 .83515 -2.08682 1.25314 

Equal 
variances not 

assumed 
  -.493 51.693 .624 -.41684 .84485 -2.11240 1.27872 

CE 

Equal 
variances 
assumed 

.714 .401 -.713 61 .478 -.47401 .66461 -1.80297 .85495 

Equal 
variances not 

assumed 
  -.700 50.129 .487 -.47401 .67752 -1.83476 .88673 

RO 

Equal 
variances 
assumed 

1.747 .191 -.682 61 .498 -.48545 .71139 -1.90795 .93706 

Equal 
variances not 

assumed 
  -.704 58.962 .484 -.48545 .68998 -1.86612 .89523 

AE 

Equal 
variances 
assumed 

.007 .933 .083 61 .934 .04470 .53944 -1.03397 1.12337 

Equal 
variances not 

assumed 
  .083 54.163 .934 .04470 .53890 -1.03565 1.12505 

AC 

Equal 
variances 
assumed 

.115 .736 -.134 61 .894 -.06549 .48812 -1.04155 .91058 

Equal 
variances not 

assumed 
  -.135 54.599 .893 -.06549 .48651 -1.04064 .90966 

Style1 

Equal 
variances 
assumed 

.000 .994 -.443 61 .659 -.98025 2.21040 -5.40021 3.43971 

Equal 
variances not 

assumed 
  -.446 55.135 .657 -.98025 2.19672 -5.38234 3.42184 
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The results of the study indicated that the Abstract 

Conceptualization (AC), followed by the Active Experimentation 

(AE) are the most dominant learning styles among the participants.  

The results of the correlation demonstrated the positive, significant 

and high correlation between the Kolb’s (2005) learning style and 

slang learning. Likewise, the study proved the highest correlation 

between the experiential learning style (Concrete Experience (CE) and 

the slang learning. meanwhile, the study showed non-significant 

correlation. 

Moreover, the outcomes of the regression showed a significant and 

high positive relationship with the most contribution is played by the 

Concrete Experience (CE). 

In a nutshell, it was found that there is a significant relationship and 

possetive correlation between the total learning styles and slang 

learning, between the slang learning and all  our kinds o  Kolb’s 

leaning models.  

Discussion  

Kolb’s (2005) learning styles refers to a model composed of four 

kinds of learning models categorize individuals in terms of managing, 

grouping, perceiving and organizing information organizing. To this 

end, four different kinds of learning styles are presented as Concrete 

Experience (CE), Reflective Observation (RO), Abstract 

Conceptualization (AC), and Active Experimentation (AE).  

In the study of the relationship between slang learning and Kolb's 

learning model, this question attempted to explain the relationship 

between two variables o  the slang learning and Kolb’s learning model 

among Iranian EFL students. The outcomes of the study showed not 

only a significant and positive correlation between the total learning 

style and slang learning, but also a significant and positive correlation 

between the slang learning and all  our kinds o  Kolb’s leaning styles. 

It is worth mentioning that a combination of the Concrete Experience 

(CE) and the Abstract Conceptualization (AC) showed to be the 

greatest correlation with the slang learning.  

Accordingly, the hypothesis which suggested a null hypothesis 
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where no-relation was indicated about the relationship between the 

two variables was rejected. In fact, the findings of the study are 

supporting Nasab and Hesabi (2014) who also argue about a possetive 

correlation between two variables. The outcome of the study, instead 

of a particular learning style which some studies consider the Concert 

Experience (CE) (Mohammadzadeh, 2012), showed the balance 

among the four learning styles is also fundamental; however, the most 

contribution was attributed to the CE.  

Lane (2001) is one of the writers who argues that learning styles 

lead into improvement in the attitudes of the participants which in its 

turn may results into improvement of academic achievements, 

creativity or productivity. The outcome of the study which 

demonstrated possetive relationship between slang learning and 

Kolb’s learning style are justi iable in light o  Lane’s arguments. 

Every individual uses a number of learning styles in tackling any 

problem—however in different extent—which lead to the conclusion 

that there is possetive correlation between different four kinds of 

learning styles and slang learning Hence, the study also indicated that it 

is not a predominant learning style that may result into the increase and 

improvement o  the slang learning but the balance among the  our Kolb’s 

learning models and the total learning style is crucial and fundamental. 

Personality characteristics especially the balance among the learning 

styles influence and improve language learning including slang learning 

as it is discussed also by Wong (2011).  

The outcomes of the regression showed a significant and high 

positive relationship with the most contribution is played by the 

Concrete Experience (CE).  

Conclusion 

Conclusion 

Learning style and especially the balance among different learning 

styles are crucial at least for the situational context of learning English 

as a Foreign Language (EFL). The importance and balance between 

the two learning styles of the Concrete Experience (CE) and Abstract 

Conceptualization (AC) as the learning styles which play the most 
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contribution in slang learning. The results of the study illustrated a 

high, significant and positive regression total learning style, the four 

types o  Kolb’s learning style, i.e. Concrete Experience (CE), 

Reflective Observation (RO), Abstract Conceptualization (AC), and 

Active Experimentation (AE) and gender with the slang learning. 

Accordingly, slang learning in an EFL situational context demands 

considering not only the lexical and cultural background but also the 

learning styles which the study proved to be significantly correlated. It 

means that processes play fundamental role.  

Pedagogical Implications 

Kolb’s learning styles are the base for learning models which can 

compose a new frame for teaching and learning American style in 

order to enhance the informal potential of ability of real social 

communication. 

The results of the study can be beneficial to teachers, students, 

book writers, curriculum developers, and syllabus designers. For 

instance, it is useful for the students who are in the process of 

language learning. The teachers can use this learning model in the 

class to slang teaching. It is also beneficial to the book writers, 

curriculum developers or even syllabus designers. 

Suggestions for Further Research 

In order to explore the other dimensions of the study, it is highly 

recommended that the results of the study are examined through an 

empirical research. Likewise, the results of the study may be 

strengthened by including participants with different background 

knowledge (age, native language, foreign language, culture, and 

education). The study may also be replicated in other situational 

context by participating people with different native language or 

foreign language or with diverse ethnicity background.  

References 

Boreham, N. C. (1987). Learning from experience in diagnostic problem 

solving. In Student Learning: Research in Education and Cognitive 

Psychology, eds., J. T. E. Richardson, M. W. 



144                                      (JALS) Vol. 2, No. 1, Spring & Summer 2018 

 

Boud, D., R. Keogh, & D. Walker )Eds.). (1985). Reflection: Turning 

Experience into  Learning. London, UK: Kogan Page. 

Chapman, A. (2006). Kolb Learning Styles. Businessballs. Retrieved on 

August, 2, 2017,  from: 

http://www.businessballs.com/kolblearningstyles.htm. 

Dunn, R. S. & Dunn, K. J. (1993). Teaching secondary students through 

their individual  learning styles: Practical approaches for grades. 7-

12. NY: Prentice Hall Publication  Company. 

Edwards, L. (2007). Solutions Placement Test: Elementary to Intermediate. 

Oxford Exam Support: Oxford University Press. 

Felder, R. M. & Henriques, E. R. (1995). Learning and teaching styles in 

foreign and second language education. Foreign Language 

Annals, 28(1), 21-31. 

Felder, R. M. & Spurlin, J. (2005). Applications, reliability and validity of 

the index of learning styles. International journal of engineering 

education, 21(1), 103-112. 

Hadley, A.O. (1993). Teaching Language in Context. Boston: Heinle & 

Heinle Publishers. 

Healey, M. (1998). Resource-based Learning in Geography. Chel-tenham, 

UK: Geography  Discipline Network, Cheltenham and Gloucester 

College of Higher Education. 

Henry, J. (1989). Meaning and practice in experiential learning. In Making 

Sense of Experiential Learning: Diversity in Theory and Practice. 

S.W. Weil & I. McGill )Eds.) 25-37. Milton Keynes, UK Society for 

Research into Higher Education and Open University Press. 

Kolb, A. Y. & Kolb, D. A. (2005). Learning styles and learning spaces: 

Enhancing experiential learning in higher education. Academy of 

management learning & education, 4(2), 193-212.  

Kolb, D.A. (1984). Experiential learning: experience as thesource of 

learning and development. Englewood Cliffs, New Jersey: Prentice-

Hall. 

Lane, J. (2001). Two decades of classroom research. In B. J. Fraser & H. J. 

Walberg (Eds.),  Educational environments: Evaluation antecedents, 

and consequences, (pp. 3-27), Oxford; New York: Pergamon Press 1
st
 

edition. 

Lewis, M. (1993). The lexical approach: The state of ELT and the way 

forward. Hove, England: Language Teaching Publications.  

Lewis, M. (1997). Implementing the Lexical Approach: Putting Theory into 

Practice. Hove, England: Language Teaching Publications.  

http://www.businessballs.com/kolblearningstyles.htm


 The Study of the Relationship Between Kolb’s Learning Model and Learning …           145 

 

 

McCarthy, M., O'Keeffe, A., & Walsh, S. (2010). Vocabulary matrix: 

Understanding,  learning, teaching. Heinle, Cengage Learning. ELT 

Journal, 64(2), 243-246. 

McGavigan, P. (2009). The acquisition of fixed idioms in Greek learners of 

English as a foreign language. Unpublished PhD dissertation, 

Swansea University, UK,  Wales.  

McKenna, L., Copnell, B., Butler, A. E., & Lau, R. (2017). Learning style 

preferences of Australian accelerated postgraduate pre-registration 

nursing students: A cross-sectional survey. Nurse education in 

practice.  DOI: http:// dx.doi.org/10.1016/j.nepr.2017.10.011.  

Merriam-Webster. (2017). from "slang." Merriam-Webster.com. Merriam-

Webster, n.d. Web. 31 Mar. 2017. 

Mohammadzadeh, A. (2012). The Relationship between Experiential 

Learning Styles and the  Immediate and Delayed Retention of 

English Collocations among EFL Learners. English Language 

Teaching, 5(12), 121-130. 

Nasab, F. G. & Hesabi, A. (2014). On the relationship between learning style 

and the use of  pictures in comprehension of Idioms among Iranian 

EFL learners. Theory and Practice in Language Studies, 4(9), 1892-

97. 

Nielsen, T. & Kreiner, S. (2017). Course evaluation for the purpose of 

development: What  can learning styles contribute?. Studies in 

Educational Evaluation, 54, 58-70. 

https://doi.org/10.1016/j.stueduc.2016.10.004. 

Nippold, M. A. & Taylor, C. L. (2002). Judgments of Idiom Familiarity and 

Transparency: A  Comparison of Children and Adolescents. Journal 

of Speech, Language, and Hearing Research, 45(2), 384-391. 

Peter, H. & Mumford, A. (2006). The Kolb’s learning style inventory 

questionnaire.  Available Online: https://academic-

success.phsc.edu/.../brainbase-learning-style- inventory  

Race, P. (1993). Never Mind the Teaching Feel the Learning. SEDA Paper 

80. Birmingham,  UK Staff and Educational Development 

Association. 

Rodriguez, J.K. & Winnberg, H. (2013). Teaching Idiomatic Expressions in 

Language Classrooms-Like the Icing on the Cake. Malmo hogskola. 

Retrieved on August, 18,  2017 from: 

https://muep.mau.se/handle/2043/16123  

Rundell, M., & Fox, G. (2007). Macmillan English dictionary for advanced 

learners.  London: Macmillan. 

Saberian, N. & Fotovatnia, Z. (2011). Idiom taxonomies and idiom 

https://doi.org/10.1016/j.stueduc.2016.10.004
https://academic-success.phsc.edu/.../brainbase-learning-style-
https://academic-success.phsc.edu/.../brainbase-learning-style-


146                                      (JALS) Vol. 2, No. 1, Spring & Summer 2018 

 

comprehension:  Implications for English teachers. Theory and 

practice in language studies, 1(9), 1231-1235. 

Schmitt, N. (2000). Vocabulary in Language Teaching. Cambridge: 

Cambridge University Press. 

Vasileva-Stojanovska, T., Malinovski, T., Vasileva, M., Jovevski, D., & 

Trajkovik, V. (2015). Impact of satisfaction, personality and learning 

style on educational outcomes  in a  blended learning 

environment. Learn Individ. Differ, 38, 127–135. 

http://dx.doi.org/10.1016/j.lindif.2015.01.018.  

Vizeshfar, F. & Torabizadeh, C. (2018). The effect of teaching based on 

dominant learning  style on nursing students' academic 

achievement. Nurse education in practice, 28,  103-108. DOI: 

http://dx.doi.org/10.1016/j.nepr.2017.10.013 

Zuber-Skerritt, O. (1992a). Professional development in higher education: A 

theoretical framework for action  research. London, UK: Kogan 

Page. 

Zuber-Skerritt, O. (1992b). Action research in higher education: Examples 

and reflections. London, UK: Kogan Page. 

 

 

 

 

http://dx.doi.org/10.1016/j.nepr.2017.10.013

